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meadows, gardens, and jungles, of knowledge, all of them safe
and of happy outcome, however we may seek to run a supere-
rogatory concrete boulevard of pedagogic method through their
diversity and beauty."1 Thousands of fine teachers would bear
similar testimony. But the present volume is written in the
belief that this is not quite the end of the matter. If theory is
useless, it is not because it is theory, but because it is bad
theory.

1 Prof, F. E, Schelling, of the University ol Pennsylvania, in Peda-
gogically Speaking, p. vi.
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